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Introduction/Executive Summary

The state of education for American Indian and Alaska Native (Al/AN) youth is evolving. In order to
create solutions, we must first define the problem. Compared to their peers at a national level, Al/AN
students are not seeing the same growth in educational attainment, regardless of where they attend
school. Despite a perception that all Al/AN students attend Bureau of Indian Education (BIE) schools,
only about 8 percent attend BIE schools, and over 90 percent of Al/AN students attend public schools.’
The purpose of this toolkit is to provide tribal nations the information and tools they need to assume
more responsibility and oversight of the education of youth in their communities.

In terms of educational attainment at the national level, Al/AN students are lagging. In 2011, only 18
percent of Al/AN fourth-graders were proficient or advanced in reading on the National Assessment of
Educational Progress (NAEP) as compared with 42 percent of white fourth-graders.ii In 2011, only 17
percent of Al/AN eighth-graders were proficient or advanced in math, and nearly half were below the
basic level.” The numbers for white students were exactly the opposite — 17 percent were below basic,
and 43 percent were proficient or advanced."” While the national picture may be sobering, educational
achievement for Al/ANs at the local level can be dire, particularly in rural reservation-area school
districts, and in certain urban school districts with high concentrations of Al/ANs.

While the national statistics are

Native Student Reading and Math Proficiency sobering, they do provide helpful
Compared to White Counterparts information regarding Al/AN student
academic achievement and progress
60 49
50 42 43 data. However, any real change to
40 educational attainment needs to be
30 18 17 17 addressed at the local and
ig . . community level.
0
Fourth Graders Eighth Graders Eighth Graders Below Therefore, it is important to gather
Proficient or Advanced Proficient or Advanced Basic Math information at the local level to
in Reading in Math empower local tribal leadership and
B Al/AN Students White Students parents through understanding of the

local educational picture.
SOURCE: The Education Trust, The State of Education for Native Students.
Washington: The Education Trust, October 2013.

This toolkit provides resources to help tribal nations assess the state of education for Al/AN students in
their communities, and also provides action steps and examples that tribes can reference to improve
educational outcomes through increased engagement in the education of their youth.

Part 1 of this toolkit provides an overview of the types of information available for tribes to assess
student performance and school quality. This includes reviewing the performance of Al/AN students
compared to their peers whether they receive their education in a local BIE school, charter school, or
public school. The information in this toolkit on performance and quality is a snapshot of available data
and information that may be useful to tribal leaders but must be interpreted in their local context.
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Part 2 of the toolkit provides a framework to develop an action plan for empowering tribal leaders, tribal
members, and parents to improve the performance of schools serving youth from their community. The
information is intended to encourage tribes to develop local action plans that are customized to the
needs of the community.
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PART 1
ACCESSING SCHOOL DATA

Tribal nations can greatly improve educational outcomes in their communities by exercising their
sovereignty to assume more responsibility for the education of their students. To do this, tribal decision-
makers need to have a solid understanding of the national trends in education and the local strengths
and weaknesses of the education system serving their students. This knowledge will ultimately
empower tribal decision-makers to formulate a community vision for education and create action plans
for taking steps to realize that vision.

Identifying and locating the data needed to assess a tribal school system can seem daunting—especially
given the many issues and competing priorities tribal leaders are responsible for on a daily basis.

Part 1 of this toolkit is intended to assist tribal leaders in gaining a broad understanding of Al/AN
education at the national level, as well as identify relevant data and data sources for tribal nations to
gather as they embark on the journey toward exercising greater control and responsibility for the
education of their students at the local level.

*Graphic Credit: Where Do Native Students Go To School, National Indian Education Association, Native Nations
and American Schools: The History of Natives in the American Education System. Washington: NIEA, October 2017.
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Types of Schools Native Students Attend

Approximately 644,000 Al/AN students attend tribal, public, private, and boarding schools across the
United States.” Schools receive funding from the government based on the type of school and the
location of the school.

There are four primary types of schools serving Al/AN children across the United States."

Public School System
e Many Al/AN families live in or near public school districts.

e Approximately 90 percent of Al/AN students attend public schools in both rural and urban
school districts.
e There are approximately 741 Public Schools in AIl/AN Communities.

Bureau of Indian Education (BIE) Funded Schools
e As part of its treaty obligations to tribal nations, the federal government offers education to
Al/AN students through schools that are constructed and/or operated by the BIE.
e Approximately 8 percent of the Al/AN K-12 student population attend either a Tribally
Controlled BIE school or a BIE operated school.
e BIE financially supports 183 K-12 schools and dormitories located on or near 64 reservations in
23 states.

Tribally Controlled Schools
0 130 schools are directly controlled by tribes and tribal school boards under contracts
with or grants from the BIE.
O Tribally Controlled Schools employ over 6,600 teachers, administrators, and support
personnel.

Bureau of Indian Education Operated Schools
0 53 Fully funded BIE schools and dormitories employ 5,000 teachers, administrators, and
support personnel.

Native Charter Schools
e There are 31 Native Charter Schools.

Native Language Immersion Schools
e There are 22 Native Language Immersion Schools.

Text in this section adapted from the National Indian Education Association, Native Education Factsheet: Choice
Innovation in Native Education. Washington: NIEA, October 2017.
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States with Significant Al/AN Enrollment

Over half of the estimated 644,000 Al/AN students are concentrated in 14 states, with over 100,000

students in the Oklahoma school systems.vi

Total

Enrolled Al/AN | Al/AN as Percent of
State Students Enroliment Total
Oklahoma 681,848 102,186 15.0%
Arizona 1,102,445 52,618 4.8%
New Mexico 339,244 34,185 10.1%
Alaska 130,944 31,311 23.9%
North Carolina 1,530,857 20,556 1.3%
Montana 144,129 16,297 11.3%
South Dakota 130,890 15,040 11.5%
Minnesota 850,973 14,722 1.7%
Washington 1,058,936 14,700 1.4%
Wisconsin 874,414 10,912 1.2%
Oregon 593,000 9,586 1.6%
North Dakota 103,947 9,078 8.7%
Utah 625,461 7,179 1.1%
Wyoming 92,732 3,107 3.4%

SOURCE: U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “State Nonfiscal Survey of Public
Elementary/ Secondary Education,” 2013—14, Version 1a.

The Al/AN population experienced faster growth than the
total U.S. population between 2000 and 2010, growing by
27 percent from 4.1 million in 2000 to 5.2 million in 2010.

*U.S. Census 2010
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Opportunities for School Choice

Tribal governments and Al/AN communities are innovating to create Al/AN education programs that
fulfill the unique needs of American Indian, Alaska Native, and Native Hawaiian students.""

Types of School Choice in Native Communities

2010-2017
. ': = . |
'’ ’ - o ) . : No Charter School Legislation
-l : *‘4 S '-. Legislation Passed, but no Schools
J c ’ Charter School Legislation Passes
'.\b".' . Native Charter Schools
! 1-;-: ."-: ’ . v < @ native Immersion Schools

Native Immersion Charter Schools

o Tribally Controlled BIE Schools

Charter School: A publicly funded independent school established by teachers, parents, or community
groups under the terms of a charter with a local or national authority. Tribes throughout the United
States have partnered with official authorizers to create charter schools that address the unique needs
of Al/AN students. Parents of children attending charter schools do not receive Educational Savings
Accounts (ESAs), vouchers, or tax- credit scholarships because the schools receive public funding.

Immersion Charter Schools: Schools that utilize Native languages as the primary language of instruction
within the classroom. These schools are crucial to revitalizing Native languages and helping Al/AN
students reach their full potential.

Online & Virtual Schools: Long distance learning options that allow students to work with their teachers
to take classes over the internet. Online courses can supplement or replace courses within the
traditional classroom environment. ESAs, vouchers, and other school choice options can be used to pay
for costs associated with a virtual school.

Text in this section adapted from the National Indian Education Association, Native Education Factsheet: Choice
Innovation in Native Education. Washington: NIEA, October 2017.
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Funding Opportunities for School Choice™

School Voucher (SVR): State funded scholarship used to pay for low-income students to attend private
school rather than public school. Voucher programs give funds usually used by the local school district to
the student’s family to pay for private school. Vouchers have a poor record of supporting student
success in rural and reservation areas.

Education Savings Account (ESA): Deposits of public funds into government-authorized savings accounts
with restricted use. Parents of children with ESAs often receive funds via a debit card, which is used to
pay for tuition, online learning programs, tutoring, and other approved services and materials. Lack of
meaningful and accessible learning options makes ESAs less effective in rural and reservation areas.

Tax Credit Scholarship (TCS): An amount of money that a taxpayer is able to subtract from taxes owed
to the government when they donate to nonprofits that provide private school scholarships. Tax credits
reduce the amount of taxes owed rather than the taxable income.

Individual Tax Credits & Deductions (ICS): An amount of money that parents are able to subtract from

taxes owed to the government. The tax credit is meant to provide funding for approved educational
expenses, including tuition, supplies, and transportation.

Types of Funding Programs in States with High Native Populations

o

@
@

@& ® & & @
& &
@ @
@ i ' @ &
ESA: Fducation Savings Account SVR: School Voucher TCS: Tax Credit Scholarship ICS: Individual Tax Credit

* Note: The following states do not have funding opportunities for school choice programs: AK, CA, HI, ID, NE, NM, NY, ND, OR, WA, and WY.

Text in this section adapted from the National Indian Education Association, Native Education Factsheet: Choice
Innovation in Native Education. Washington: NIEA, October 2017.
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Challenges to Choice in Rural Education”

Tribal nations are often located in rural and remote areas. Consequently, like other rural communities,
many tribal communities must overcome additional barriers to providing quality education due to the
larger area the schools and school districts cover, the number of resources and staff available, funding
issues, and access to schools.

Infrastructure: Due to inadequate federal funding and laws that prevent bonding and taxing against
Indian lands, Native schools have not been built or maintained well enough to prepare Al/AN students
for the 21st century. Reports from federal agencies have documented dilapidated school facilities, lack
of technological infrastructure, and health hazards within both BIE schools and public schools on and
near reservations. Federal and state agencies do not provide funding to update the existing facilities or
to build new ones.

Housing: Teachers of Al/AN students in rural and reservation areas face limited housing options due to
location and lack of funding. Charter schools, immersion schools, and other alternative learning
institutions receive less per pupil funding, which limits their ability to recruit and provide adequate
housing for their teachers.

Transportation: Rural and reservation students often travel long distances for school. Poor road
conditions that link rural schools increase vehicle maintenance costs. Since charter schools and voucher
programs do not provide funding for student transportation, the student’s family must assume the cost
of transportation and drive long distances to and from school.

Teacher Shortage: Throughout the country, rural and reservation schools report severe shortages of
effective and culturally competent teachers. Lower per pupil funding reduces the ability of rural and
reservation schools to attract qualified educators. Another issue is the isolation of these schools which
makes hiring more difficult. Rural teachers also face lower salaries and benefits, lack of access to
professional development opportunities, and teach a wider range of classes and other additional duties.
Critical for expanding school choice in rural and reservation communities is the training, hiring, and
retaining of teachers.

Funding: Rural communities struggle to find the funding necessary to support their education systems.
Limitation on taxable income means smaller school budgets. Many communities rely on federal
programs and grants to support their schools. Additionally, rural communities depend on their schools
to serve functions beyond their primary mission of education.

Text in this section adapted from the National Indian Education Association, Native Education Factsheet: Choice
Innovation in Native Education. Washington: NIEA, October 2017.

Tribal Leaders Toolkit: Education Choice for Indian Country | Opportunities for School Choice


http://www.niea.org/wp-content/uploads/2017/06/School-Choice-FINAL.pdf

Barriers Faced by Native Students

Societal Barriers

Native youth suffer from alcohol Suicide is the 2nd

ofle 31% of Native
6 students attend and drug abuse rates higher leading cause of death
‘high poverty’ than any other racial group. of Native youth,

public schools. violence is the 1st.
1 5x Native youth are 1.5x Native women
e LG t:han e o ik A Natives have limited access to
peers to be incarcerated likely to be e e
"“ and then refered to the sexually ineraasad ratos of diabetes
e adult criminal system. assaulted than '

heart disease, and obesity.
any other race.

in isolated, rural areas and

! Native students often live E qua [ O pPO rtunities 4 E:;t\;”[ai ::t]y dte;;itzr:d

travel distances of up to a school with AP
320 miles to and from 60% of BIE schools classes.
schioot. don’t have adequate :
& >33% of BIE schools were in ‘poor’ digital broadband (0"> <10% of Indian
o= condition by the Government access, to be aligned Country has access
&= = Accountability Office (GAO) in 2003. with college/career to Broadband
In 2011, BIA estimated fixes would readiness standards. internet technology.

cost $1.3 billion.

Native Students Have The Highest Rates Of School Discipline

Culturally diverse Native students in Native students in m Racial group most
students receive more MONTANA: 4x UTAH: 7.5x more S likely to be

severe punishment than more likely to be likely to be expelled mislabeled as
white students for the 4X expelled than 7.5X than white peers. Special Needs
same behavior. white peers. (SPED).
0@/ While only 1% of the general Native male SPED SPED students are
3 /o population, Native students make up students = greatest % of a 3x more likely to be
2% of out of school suspensions and out of school physically
3% of expulsions. suspensions. restrained.

Impact Of Barriers On Student Achievement

Native kindergarten 0O/F 17% of 8th Grade (1] 22% of Native 25yr +
students held back (1] Native students 0 have not completed
at a rate 2x higher score ‘proficient’ or High School.

than white peers. ‘advanced’ in math . .
*nat’l average 35%. Only 39% of Native students

0 Only 22% of 4th Grade F:nr(?lleq in a 4 yr post-secondary
Native students moat institution in 2004 completed a BS
0 program by 2010.

‘proficient’ or ‘advanced’
BRI, 7 0O/ HS grad rate for Native students is
/n 67% in public schools, 53% in BIE
schools. *nat’l average 80%.



Definition of American Indian/Alaska Native in Data

When reviewing and considering education data, tribal leaders should pay special attention to how
Al/AN is defined. The definition of Al/AN is not uniform across education statutes and can vary based on
purpose, program, or school. These differences among Al/AN definitions can affect how states report
their education metrics, and thus, affect the usefulness of particular data for tribal decision-making.

States have different processes for identifying Al/AN students in the creation of their state education
databases. (For example: In Minnesota public schools, Al/AN students are counted based on race
identification during school enrollment). Schools associated with the Johnson O’Malley Program and BIE
schools rely on tribal enrollment when identifying Al/AN students. Title VI formula grants also use a
definition tied to tribal enrollment, although it is significantly broader, as it includes students that can
trace their descendancy from a tribally enrolled grandparent. Parents enrolling their children in a state
public school are not required to identify a known connection to a tribally enrolled ancestor or any
degree of descendancy. Consequently, there may be inaccuracies in Al/AN data produced from state
public school enrollment records caused by parents failing to identify a student as Al/AN or falsely
claiming Al/AN status.

In sum, the variation of how Al/AN students are defined in data associated with different schools and
programs can pose challenges for data assessment and comparison. Accordingly, tribal decision-makers
should keep in mind the sources of the data they are using and consider whether the particular data will
help inform efforts to improve educational outcomes in their community.

* Graphic Credit: Barriers Faced By Native Students, National Indian Education Association, Native Nations and
American Schools: The History of Natives in the American Education System. Washington: NIEA, October 2017.

Indian/Alaska Native in Data
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Understanding the State of Al/AN Education Nationally

Resources

The following publications provide an overview of successes and challenges in tribal schools. The data
presented in the toolkit’s Accessing School Data section is taken from the publications and intended to
provide a snapshot of Al/AN education nationally. Reviewing the publications fully for more in depth
context and methodology is recommended.

Native Nations and American Schools: The History of Natives in the
American Education System
National Indian Education Association (NIEA), 2016

NATIVE NATIONS AND AMERICAN SCHOOLS:

‘THE HISTORY OF NATIVES IN THE AMERICAN EQUCATION SYSTEM

Native Nations and American Schools: The History of Natives in the
American Education System provides an overview of the
establishment and evolution of the current Native education system.

The document can be reviewed online at:
http://www.niea.org/our-story/history/native-101/

National Indian Education Study 2015
National Assessment of Educational Progress, 2017

The National Indian Education Study (NIES) 2015 describes the
condition of education for Al/AN students in the United States. The
study provides educators, policymakers, and the public with
information about the academic performance in reading and
mathematics of Al/AN fourth- and eighth-graders as well as their
exposure to Native American culture.

Conducted in 2005, 2007, 2009, 2011, and 2015, NIES provides data
on a nationally representative sample of Al/AN students in public,
private, Department of Defense, and Bureau of Indian Education
funded schools. It is a reliable source of data on Al/AN students,
especially for educators, administrators, and policymakers who
address the educational needs of students.

The study is sponsored by the Office of Indian Education (OIE) and
conducted by the National Center for Education Statistics (NCES) for
the U.S. Department of Education. A Technical Review Panel, whose
members included American Indian and Alaska Native educators and
researchers from across the country, helped design the study.

The document can be reviewed online at:
https://nces.ed.gov/nationsreportcard/nies/
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Understanding the State of Native Education Nationally
Where are Al/AN Students?

The chart below outlines the total enrollment, Al/AN enrollment, and Al/AN students as a percentage of
total enrollment in public elementary and secondary schools, and the number of Al/AN students
assessed at grades 4 and 8 in the National Assessment of Education Progress study by reading or
mathematics by jurisdictions.”

Number of AlIfAN students

Total AI/AN assessed in NAEP reading

enrollment (all AI/AN as percent or mathematics®
Jurisdiction students)’ enrollment! of total
Nation 50,044,522 522,813 1.0 7,800 7,200
Total for selected states 8,259,820 341,477 4.1 6,700 6,200
Alaska 130,944 31,311 239 900 800
Arizona 1,102,445 52,618 48 1,000 900
Minnesota 850,973 14,722 1.7 300 300
Montana 144,129 16,297 11.3 500 500
New Mexico 339,244 34,185 10.1 900 900
North Carolina 1,530,857 20,556 13 300 200
North Dakota 103,947 9,078 8.7 500 400
Oklahoma 681,848 102,186 15.0 700 800
Oregon 593,000 9,586 1.6 100 100
South Dakota 130,890 15,040 11.5 700 700
Utah 625,461 7,179 1.1 100 100
Washington 1,058,936 14,700 1.4 300 300
Wisconsin 874,414 10,912 1.2 200 200
Wyoming 92,732 3,107 34 200 100

NOTE: AI/AN = American Indian/Alaska Native. The numbers of students assessed in NAEP reading or mathematics are rounded to the nearest hundred. The
national results include public, private, Bureau of Indian Education (BIE), and Department of Defense schools. The state results include public and BIE schools only.
Results in 2015 for Alaska include public schools only. Total enroliment includes pre-kindergarten through twelfth grade.

SOURCE: ' U.5. Department of Education, National Center for Education 5tatistics, Common Core of Data (CCD), “5tate Nonfiscal Survey of Public Elementary/
Secondary Education,” 2013-14, Version 1a.

SOURCE: ? U.5. Department of Education, Institute of Education Sciences, Mational Center for Education Statistics, National Assessment of Educational Progress
(MAEP), 2015 Reading and Mathematics Assessments.

Knowledge of Native Culture

In high density public schools, 53 percent of students at
grade 4 reported that they knew “some” to “a lot” about
their tribe, and 68 percent of students in high density public
schools at grade 8 knew “some” to “a lot” about their

tribe’s history.
*National Indian Education Study 2015
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Understanding the State of Native Education Nationally
National Snapshot of Fourth and Eighth Grade Al/AN Students

The chart below outlines the percentage pf Al/AN students by grade and student characteristics in
grades 4 and 8 in public and BIE schools.

School type/density

All Al/AN Low density | High density
Grade and student characteristic students | public schools | public schools | BIE schools

Grade 4
Attend rural schools 45 27 64° 8gab
English language learners 11 6 128 4920
Students with disabilities 15 14 16 16
Eligible for National School Lunch Program 73 64 87a 94ab
More than 100 books in home 20 24 142 152
Computer in home 69 74 637 56%0
No days absent from school 42 44 40 38

Grade 8
Attend rural schools 38 21 579 7950
English language learners 7 3 g2 30a.0
Students with disabilities 16 16 17 17
Eligible for National School Lunch Program 66 56 802 9620
Parent(s) graduated from college 40 43 35 27ab
More than 100 books in home 17 21 11a 7ab
Computer in home 75 82 682 553.0
No days absent from school 35 37 32 34

2 Significantly different (p < .05) from low density public schools.

& Significantly different (p < .05) from high density public schools.

NOTE: AI/AN = American Indian/Alaska Native. BIE = Bureau of Indian Education. School density indicates the proportion of
Al/AN students enrolled. Low density public schools have less than 25 percent AIFAN students. High density public schools have
25 percent or more. All Al/AN students includes all AIfAN students sampled throughout the nation in public, private, BIE, and
Department of Defense schools. Results are not shown for Department of Defense and private schools. Information on parental
education was not collected at grade 4.

SOURCE: U.5. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National
Assessment of Educational Progress (MAEP), 2015 Mational Indian Education Study.

Teachers

77 percent of students in BIE schools at grade 4 and 64 percent at grade 8
had teachers who reported that their personal backgrounds or experiences
had helped them to a moderate extent or more to acquire the skills

needed to teach Al/AN students.
*National Indian Education Study 2015
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Understanding the State of Native Education Nationally
Reading

The chart below outlines the average scores in the National Assessment of Education Progress reading
assessment for Al/AN students by grade and jurisdiction for grades 4 and 8 as compared to the national

iii
average.

Grade 4

Nation 203 204 204 202 204
Alaska 183 188 179 175% 184
Arizona 184 184 188 183 189
Minnesota = 205 199 195 197
Montana 201 204 206 199 199
New Mexico 186 193 188 190 184
North Carolina — 202 202 192 198
North Dakota 198 201 202 205 202
Oklahoma 21* 213* 215 212* 223
Oregon = 206 210 213* 192
South Dakota 194 192 190 191 190
Utah = = 194 185 ¥
Washington = 204 212 201 196
Wisconsin = = = = 207
Wyoming = = = = 203

Nation 249 247* 251 252 252
Alaska 240* 236 239* 234 231
Arizona 238 232% 241 240 242
Minnesota = 246 257 258 250
Montana 247 249 253 256 249
New Mexico 236 233* 236 240 241
North Carolina — 236 235 245 250
North Dakota 248 246 242 244 245
Oklahoma 254% 256 258 256 260
Oregon = 260 259 256 *
South Dakota 238* 24 242 240 245
Utah = = 235 244 247
Washington = 251 253 253 251
Wisconsin = = = = 253
Wyoming — — — — ¥

— Not available. State was not sampled for NIES reporting of separate state results.

1 Reporting standards not met. Sample size insufficient to permit a reliable estimate.

* Significantly different (p < .05) from 2015.

NOTE: AI/AN = American Indian/Alaska Native. The national and state results reported here include only public and Bureau of
Indian Education (BIE) schools. Results for Alaska include public schools only.

SOURCE: U.5. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National
Assessment of Educational Progress (NAEP), various years, 2005-15 National Indian Education Studies.
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Understanding the State of Native Education Nationally

Mathematics

The chart below outlines the average scores in the National Assessment of Education Progress math
assessment for Al/AN students by grade and jurisdiction for grades 4 and 8 as compared to the national
average."

Grade 4

Nation 226 228 225 226 227
Alaska 220 218 216 213* 219
Arizona 215 213 213 215 218
Minnesota = 234% 232 232 223
Montana 223* 2PIE 2T 220 216
New Mexico 215 217 214 218 218
North Carolina — 229 232 225 229
North Dakota 221 223 223 220 224
Oklahoma 229* 234 234 234 235
Oregon = 220 223 220 £
South Dakota 217 215 217 218 215
Utah == = 218 214 ¥
Washington == 226* 2255 222 216
Wisconsin = = = = 231
Wyoming = = = = 220

Nation 264 264 266 265 266
Alaska 264* 260 262 258 257
Arizona 256 255 254 253 258
Minnesota = 266 Z75% 263 261
Montana 259 260 260 263 256
New Mexico 251* 250% 252% 256 258
North Carolina — 261 256 265 261
North Dakota 260 260 260 262 259
Oklahoma 267 269 269 272 269
Oregon = 264 273 260 £
South Dakota 250 254 260 257 257
Utah == = 263* 244 240
Washington = 264 268 256 263
Wisconsin = = = = 273
Wyoming = = = = 252

— Not available. State was not sampled for NIES reporting of separate state results.

1 Reporting standards not met. Sample size insufficient to permit a reliable estimate.

* Significantly different (p < .05) from 2015.

NOTE: AI/AN = American Indian/Alaska Native. The national and state results reported here include only public and Bureau of
Indian Education (BIE) schools. Results for Alaska include public schools only.

SOURCE: U.5. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National
Assessment of Educational Progress (NAEP), various years, 2005-15 National Indian Education Studies.
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Understanding the State of Native Education Nationally

Graduation Rates

There are two terms used to measure graduation rates: dropout and withdrawal. A dropout is someone
that left school without graduating. The student withdrawal rate reports students that left school. They
may have never returned to school or transferred to another school multiple times with some
potentially graduating. In reservation areas with BIE schools, there can be frequent transfers between
state public and federally funded schools. These transfers and withdrawals can significantly impact
school-based data and overall academic achievement.

Accordingly, it is important to consider the type of dropout rate being used when tribal nations are
assessing their school systems. A standard dropout rate is measured based simply on student dropouts
in a single year, while a longitudinal dropout rate is measured over an extended period of time. Given
the prevalence of transfers in some reservation areas, longitudinal dropout rates can provide a more
reliable picture than short term calculations of senior or high school graduation, particularly if dropout
rates are calculated among several school districts and schools in a region. The extended timeframe
used for longitudinal rates means that the data can account for students that have transferred between
schools or have taken breaks in their education.

Adjusted cohort graduation rate (ACGR) for public high school students, by race/ethnicity: 2015-16™"
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For state specific data, the Hechinger Report has consolidated state education data at the link below.
http://hechingerreport.org/the-gradation-rates-from-every-school-district-in-one-map/
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Accessing Public School Data
National Center for Educational Statistics Database

Data accessibility for school districts and schools can vary greatly. A starting point is to search the
National Center for Educational Statistics (NCES) database. The database is the primary federal entity for
collecting and analyzing data related to education in the U.S. and other nations. NCES is part of the U.S.
Department of Education, in the Institute of Education Sciences. NCES collects, collates, analyzes, and
reports complete statistics on the condition of American education and education activities

internationally.

This section provides step-by-step instructions on how to find your school data on the NCES database.”

You can access the database at: https://nces.ed.gov/datatools/

e  On the Main Menu, click on the “Search for Public Schools” menu circled below.

|[ES » NCES &iicicn satistes =&

@ DATA TOOLS

College Navigator

College Navigator is your direct link to nearly 7, ODEI colleges and unwelﬁlhes in the United States. If you are thinking about a large
university, a small liberal arts college, a 1} college, a college, a career or technical college or a trade school,
you can find information on all of them here.

Visit College Navigator

DATALAB

DataLab

Online table and regression maker tools featuring 30+ federal education datasets. Contains three p ful tools for your
needs: QuickStats — Allows novice users to create simple tables and charts; F —Alkms hers to create
tables and logistic and linear reg + and TrendSt - Allows to create tables ing multiple data

years. Also, ins the Tables Library which houses 5000+ published analysis tahles by topic, puhlu:atlun and source.
Visit Datal ab

International Data Explorer

The International Data Explorer (IDE) is an interactive online tool with data from international assessments and surveys, such as
PISA and TIMSS. Use the IDE to explore student and adult performance on assessments and survey results for thousands of
varlables for the U 5. and olher countries.

Visit | | Data

Search for Public School Districts

Use the Search For Public School Districts locator to retrieve information on all U.S. public scheol districts. This data is collected
annually directly from State Education Agencies (SEAs).
Visit Search for Public School Districts

Search for Public Schools

Use the Search For Public Schools locator to retrieve information on all U.S. public schools. This data is collected annually directly
from State Education Agencies (SEAs).
Visit Search for Public Schools

Search for Private Schools

The data for this search tool comes directly rrom the 30,000 plus pﬂ\raie schools that responded to the 2003-2004 Private School
Universe Survey (PS5) by the Center for
Visit Search for Private Schools

Bibliography Search Tool

The Bibliography Search Tool allows you to search for lndmdual cnahons frurn purrlal articles that have been published using data
from most research programs conducted by NCES. The phy is and includes citations from 1973 to
present. The list of citations was derived from b ofunllnn il hic datab: (l.e., EBSCO, JSTOR, EconlLit,
Dissertation Abstracts), ERIC, as well as the NCES website.

Visit Bibliography Search Tool

Vi
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Accessing Public School Data
National Center for Educational Statistics Database

e Below is the NCES search interface. You do not need to fill in all the data fields to find your
school’s data. If you do not know the name of the school, try using the state and zip code to help
narrow the search. You can also directly access this search interface at:
https://nces.ed.gov/ccd/schoolsearch/

C C Common
Core of Data

School Name: NCES School ID: SEARCH TIP: If you
are having difficulty
only entering the city,

State: Zip Code: Distance: ) state, and/or a key word

( - Any State - ) ~ iles i

County of District: (Browse Phone #:

: ==a

District Name: NCES District ID:

Additional Characteristics

School Description SEARCH TIP: Use the
Regular® Special Education 2 Vocational®@ Other/Alternative additional characteristics
Specific School Type fields in conjunction with any

All© Charter School’ = Magnet School D20 s L e

Additional Characteristics

Grade-Span AIPKKG 1 2 3 4 5 6 7 8 9 101112 should not be used if you
have already entered the name
Includes Grade © of a school.
Low Grade ©
High Grade ©

Source: CCD Public school data 2015-2016, 2016-2017 school years

Tribal Leaders Toolkit: Education Choice for Indian Country | Accessing Public School Data


https://nces.ed.gov/ccd/schoolsearch/

Accessing Public School Data Step-By-Step

National Center for Educational Statistics Database

e To demonstrate how to use the NCES database, we searched for “Briggs Public School” in
Oklahoma. The NCES database returned basic demographic data, including the number of
students enrolled by grade, race/ethnicity, and gender. The search result also provides the
number of teachers, student teacher ratio, and links to additional information. For drill down
data, select “district information,” which is circled below.

(Séarch for Public Schools CCD Gommen

School Directory Information Search Results Modify Search Data Notes/Grant IDs Help
(2016-2017 school year)

School Name: NCES School ID: State School ID:
BRIGGS PUBLIC SCHOOL ' OK-11-C044-
400543000192 11.0044-105

District Name:

Bri NCES District ID: State District ID:
T1ggs _ 4005430 OK-11-C044

district information

Mailing Address: Physical Address: Phone:

17210 South 569 Road 17210 South 569 Road (918)456-4221

Tahlequah, OK 74464-4464 Tahlequah, OK 74464-4464

Type: Status: Charter:

Regular school Currently operational No

Supervisory Union #: Grade Span: (grades PK - 8)

N/A PG 112374 5 67 s INEEG_

‘Website:

http://www.briggs.k12.ok.us

School Details (2015-2016 school year)

County: Cherokee County schools in county

Locale: Rural: Distant (42) Total Students: 463

Magnet: { Classroom Teachers (FTE): 31.00

Title I School: Yes A T

Title I School-Wide Program: Yes Student/Teacher Ratio: 14.94
Enrollment Characteristics (2015-2016 school year)

Enrollment by Grade:

PK KG 1 2 k] 4 7 8
BISGEAEY 41 | 59 | 57 | 39 | 40 | 58 48 | 40

Enrollment by Race/Ethnicity:
American Native

Indian/ Hawaiian/
Alaska Asian Black Hispanic Pacific ‘White

Native Islander

279
Enrollment by Gender:
Male Female

Two or
More
Races

Students

Free lunch eligible: 393 Reduced-price lunch eligible: 37

Note: Details may not add to totals.
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Accessing Public School Data Step-By-Step

National Center for Educational Statistics Database

e The district information page provides additional data on several characteristics including the
number of schools within the district and the number of English Language Learner students. In
the example of the Briggs School District, there is a single school serving 463 students and 21
English Language Learner students. This page also displays staff, fiscal, and census data for the
Briggs Public School. You can view the individual characteristics by selecting the circled items.

(Search for Public School Districts CCD Eommen

District Directory Information Modify Search Data Notes/Grant IDs Help
(2016-2017 school year)
District Name: NCES District ID: State District ID:
Briggs 4005430 OK-11-C044
schools for this district
Mailing Address: Physical Address: Phone:
17210 South 569 Road 17210 South 569 Road (918)456-4221
Tahlequah, OK 74464-1812 Tahlequah, OK 74464-1812
Type: Status: Total Schools:
Local school district No change 1
Supervisory Union #: Grade Span: (grades PK - 8)
N/A PxikGl1[2]3]4]5]6]7]s NN
Website:
http://www.briggs.k12.0k.us

. . R ™. -1 1_. [ Vot B ]
District Detaile (")I‘\1 S 201¢ scuoor yvai, I'idual uala Lol cuso- 2814

s
<] Characteristics Stalf Fiscal Census

County: Cherokee Coutity Srum =t

Locale: Rural: Distant (42) Total Students: 463

CSA/CBSA: 45140 Classroom Teachers (FTE): 31.00
Student/Teacher Ratio: 14.94
ELL (formerly LEP) Students: 21
Students with IEPs: 75
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Accessing Public School Data Step-By-Step

National Center for Educational Statistics Database

e Selecting the staff characteristic provides a chart that outlines the number of professional and
administrative staff within the school district. It also provides a comparison of the district to the
state and national average.

Staff
Average Total Teachers (FTE)

200 185.70 Other Staff (FTE)
150 Total: 23.44
100 7718 Instructional Aides: 4.00
s01-31.00 Instruc. Coordinators & Supervisors:  0.00
: Total Guidance Counselors: 1.00
O~ District State National Elementary Guidance Counselors: 1.00
Secondary Guidance Counselors: 0.00
Teachers (FTE) Librarians/Media Specialists: 1.00
Total: 31.00 Library/Media Support: 1.00
Prekindergarten: 2.00 District Administrators: 1.00
Kindergarten: 3.00 District Administrative Support: 0.00
Elementary: 26.00 School Administrators: 1.00
Secondary: 0.00 School Administrative Support: 235
Ungraded: + Student Support Services: 2.50
Other Support Services: 9.59

Total Staff (FTE): 54.44

e Selecting the fiscal characteristic provides an overview of where the school district receives its
funding and how it allocates those funds.

Amount
Amount per Student Percent
Total Revenue: $4,141,000 $9,162
Revenue by Source
Federal: $1,025,000 $2,268 25%
Local: $562,000 $1,243 14%
State: $2,554,000 $5,650 62%
Total Expenditures: $3,939,000 $8,715
Total Current Expenditures: $3,818,000 $8,447
Instructional Expenditures: $2,081,000 $4,604 55%
Student and Staff Support: $318,000 $704 8%
Administration: $508,000 $1,124 13%
Operations, Food Service, other: $911,000 $2,015 24%
Total Capital Outlay: $120,000 $265
Construction: $0 $0
Total Non El-Sec Education & Other: $0 $0
Interest on Debt: $0 $0

Note: Details do not add to totals due to rounding.
Note: Fiscal data (including per pupil count used in this table) from 2013-2014.
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Accessing Public School Data Step-By-Step

National Center for Educational Statistics Database

e Selecting the census characteristic provides census data of the residents who live within the
school district. It should be noted that the census data on the NCES database is older than what

can be found on the census website.

Total Population Under 18: 1,466
Hispanic or Latino: 167
Non Hispanic or Latino: 1,299
Population of one race: 1,285

White alone: 507
Black or African American alone: 13
American Indian or Alaska Native alone: 679
Asian alone: 8
Hawaiian or other Pacific Islander alone: 0
Some other race alone: 78
Population of two or more races: 181

Note: Census data from 2000.

Tribal Leaders Toolkit: Education Choice for Indian Country | Accessing Public School Data
Step-By-Step



Accessing Public School Data Step-By-Step

National Center for Educational Statistics Database

e Many public schools have their own website to facilitate interaction with parents and students.
Some schools provide additional detailed information on budgets, student teacher ratio, school
administrators, parent roadmaps, school board agendas and minutes, and other critical
information points. You can find the school website on the NCES school page as circled below.
Additionally, individual public school specific data can be found on state education websites
(discussed in the next section).

IES * NCES &ducation statisties ="\

(Search for Public Schools CCD Gommn

School Directory Information Search Results Modify Search Data Notes/Grant IDs Help

(2016-2017 school year)

School Name: NCES School ID: State School ID:
BRIGGS PUBLIC SCHOOL : OK-11-C044-
400543000192 Ty

gis.“' Sl NCES District ID: State District ID:
Tiess 4005430 OK-11-C044

district information

Mailing Address: Physical Address: Phone:

17210 South 569 Road 17210 South 569 Road (918)456-4221

Tahlequah, OK 74464-4464 Tahlequah, OK 74464-4464

Type: Status: Charter:

Regular school Currently operational No

Supervisory Union #: Grade Span: (grades PK - 8)

N/A PrKGl 1121345 673 NN

‘Website:
http://www.briggs.k12.ok.us
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Accessing Public School Data Step-By-Step
Advanced Data & Report Cards

The data that is available through the NCES database provides important overview information on
schools and school districts. For more advanced data and “school report cards,” the best place to find
current data sets is from state education offices. Some state education offices provide a similar interface
as the NCES database, e.g., California, North Carolina, and Texas. Other state education departments
provide snapshot documents that summarize the data, along with access to the raw data file in excel,
e.g., Oklahoma. Other states provide links back to individual school websites for more information, e.g.,
New Mexico. If specific data is not available on the state education website, contact the offices directly.
Lists of state education contacts and state education websites are available in the Appendix.

Data & Statistics

measure performance.

DataQuest
Access 0 wide variely of data
reports including school
periomance, test resulls, student
and £ cemagraphics, Course
anroliment, student
misconductintervention, and more.

Data and statistics collected from California
schools and [eaming support resources to
identify trends and educational needs and to

M

Schools and Districts
Infarmation regarncng county-district-
school (CDS) code acministration
Ineluies guideiines for appiying for
new school or gistrict, updating CDS
information, and more.

Public Scheols and
Districts Data Files
‘Optain a directory of Calfornia’s
public schools and districts,
including general school and district
information and contact infamation
for superintandants and principals.

California Longitudinal
Pupil Achieverment Data
System (CALPADS)

A data SySIem USed to Mantain
inghidual-level state and federal

Data Resource Guide
A catalog of the Dapariment's
sducatonal data coiiections and
reports adminstered by the
Dapaniment. This cataiog coes nat

data including
demographics, course
enroliment/assignments, discipiine,
assessments, and more.

data, butis
infanded to provide  reference for
those looking for data.

Ed-Data
Offers sducatons, policy makars, the
Legisiature, parents, and the pubsc
quick access to limely and
‘comprehensive data about K-12
‘education in Califonia.

Home | Accountability

Accountability

Since the Department of Education & Early Development (DEED) last produced Alaska School
Performancs Index [ASPY) scores and ratings following the 2013-2014 school year, DEED has
published Accountability Indicators Reports that includs assessment performance for full academic
year [FAY) students, as well as rates of assessment participation, attendance, and graduation. “Full
academic year” is defined as continuous enrollment batween October 1 and the first day of testing.
Pleass visit ths Asssssment Aesults page to view assessment performance for al students regardiess
of FAY status.

Accountability Indicators Reports

The 2016-2017 Accountability Indicators Reports available below represent the best available data as
of October 2, 2017. Changes after this date, if any, will be reflected in the online Report Card to the
Public, due for release on January 15, 2018.

2016-2017

State-Level Psriormance (pdf)

District-Level Performance (pdf)

School-Level Performance

2015-2016

State-Level Performance (pdf)

District-Level Performance (pdf)

School-Level Performance

2014-2015

State-Level Performance (pdf)

District-Level Performance (pdf)

School-Level Performance

Accountability

Accountability Indicators
Reports

ASPI
AMO

Educator Accountability 8
Support

ESEA Waiver
Fact Sheets
Educator Accountability

School & District
Accountability

FAQs
Educator Evaluation

School & District
Accountability System

Student Learning Data
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Oklahoma
Public Schools:

Fast Facts
2017-2018

ONLAROMA STATE DEFARTMENT OF

EDUCATION

<

Updated December 19, 2017

; NORTH CAROLINA P
K SCHOOL REPORT CARDS

NORTH CAROLINA
SCHOOL REPORT CARDS
Lt Fom Mare Jonson

NC Soperiienent of Puliic Instruction

4 W

SELECT COUN
TOFLTER

FIND YOUR SCHOOL

First Pfawnus? 3 4 5 Next Ilast

istricts |Counties) ( Search by School J;C)

o Growth Met @ Growth Exce

LICENSURE ~ WEBSITE INDEX ~ OFFICES/PROGRAMS  STAFF DIRECTORY ~ SECRETARY'SOFFICE  CALENDAR

NEWS

RFPS, RFIS, RFAS

PEDAPPS(IT)  CONTACT US

ANiwE
Public Education Department

HOME STUDENTS EDUCATORS FAMILIES ADMINISTRATORS SCHOOL DATA Q

DATA

ACCOUNTABILITY DISTRICT REPORT CARD SCHOOL GRADES

S.T.AR.S. LOGIN

TEAWelsite AZlindex ContactTEA Sign Up For Updates

Texas Education Agency

Home > Performance Reporting > School Report Cards > 2015-16 School Report Card

2015-16 School Report Card

This search will produce the School Report Card for a selectad schaol in a print-ready POF format. If you are interestad in generating POF
the schools in a district at one time, see All School Repont Cards by District. For further information, please access the Letter to Superinten

1. How do you wish to search?

©Campus Name (full or partial name}
Campus Number
Campus by District Name (full or partial name)
Campus by Courty Name (full or partial name)
Campus by Region Number

2. Enter the appropriate name or number:

When entering the school name, da not Include the type of schaal (EL, JR, HS). For example, enter Travis, not Travis EL.
When entering the district name. do not include the type of district (ISD, CISD). For example. enter Houston, not Houston 1SD.
When entering the county name, do not include the word county.

When entering the region number, use twa digits. For example, enter 03 for region 3,

Da not use commas, apostrophes, pericds of other symbols when entering text, as this may resultin an eror.

Enlar name or number:
Search | Clear All

SRC Definitions | TAPR Glossary
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Accessing Bureau of Indian Education School Data

The NCES search interface does allow a user to search for BIE schools. As of June 2018, BIE data is
limited to the school name and address. BIE is in the process of harmonizing its data for inclusion on the
NCES database. Direct access to this search interface is available at:
https://nces.ed.gov/ccd/schoolsearch/

CCD Eommen,.,

School Name: NCES School ID:  SEARCH TIP: If you
are having difficulty
Street Address: City: (Browse) finding your school, try

only entering the city,

$ Zip Code:  Distance: state, and/or a key word
~ : Y ~ iles c !
Bureau of Indian Education .] @ME Zip in the name.

County of District: (Browse) Phone #:
District Name: NCES District ID:
Additional Characteristics
School Deseription SEARCH TIP: Use the
Regul Special Educati Vocational Other/Alternative additional characteristics
n fields in conjunction with any
BT BRIy of the School Information.

All©  Charter School ~ Magnet School
Additional Characteristics

Grade-Span AIPKKG 1 2 3 4 5 6 7 8 9101112 should not be used if you
have already entered the name
Includes Grade © of a school.
Low Grade ©
High Grade ©

Source: CCD Public school data 2015-2016, 2016-2017 school years

Limited data for BIE schools is also available on the BIE website. The data may include Performance
Reports, Report Cards, and Special Education Reports. It is expected that BIE will have increased
datasets available in the near future. Data can also be obtained by contacting BIE directly. Please consult
the Appendix for contact information. The current BIE reports can be found at:
https://www.bie.edu/HowAreWeDoing/index.htm

ﬁ BUREAU OF INDIAN EDUCATION =

HOME » REPORTS

REPORTS

» Performance Reports

» School Report Cards
We are responsible for educating approximately 41,051 American Indian and Alaska » Special Education Reports
Native children at 183 elementary and secondary schools on 64 reservations in 23

states. The educational services the BIE provides is vital to current and future students
who are their tribes’ future
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Education Data Checklist for Tribes

This checklist includes the types of data that are available to tribes interested in reviewing data on the
schools their students attend along with information on where to access the data. Much of this data is
for schools or by location, and some are only by state or are national data. Schools may have access to
other data or can help access these sources. The data sources are described on the next page.

What Data do you need? Where to find the Data?

BIE school report cards
Civil Rights Data Collection
ED Data Express

NIES Data Explorer

State Education offices

SCHOOL ASSESSMENT DATA

Oooooo

Civil Rights Data Collection

ED Data Express
State Education offices

SCHOOL ATTENDANCE DATA

ooo

Civil Rights Data Collection

ED Data Express
State Education offices

DISCIPLINARY DATA

- Suspension, Expulsion data

ooo

EDUCATION COMPLETION RATES Civil Rights Data Collection

- Graduation, GED, Dropout Rates Integrated Postsecondary Education Data

- Higher Ed data System (IPEDS)
O State Education offices

oo

WHERE STUDENTS RECEIVE O Civil Rights Data Collection
O Common Core of Data
EDUCATION O State Education offices
TRANSFER RATES O Civil Rights Data Collection
- Frequency, Reasons L) ED Data Express
O State Education offices
PROGRAM DATA O Common Core of Data
- Title VI, Johnson O’Malley L ED Data Express
O State Education offices
OTHER RELATED DATA O Civil Rights Data Collection
- Housing/homelessness, crime, poverty, O The Kids Cou'nt Dat?a Center
health, grandparents raising grandkids O State Education offices
O The U.S. Census Bureau
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https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://eddataexpress.ed.gov/index.cfm
https://www.nationsreportcard.gov/ndecore/xplore/nies
https://www2.ed.gov/about/contacts/state/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://eddataexpress.ed.gov/index.cfm
https://www2.ed.gov/about/contacts/state/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://eddataexpress.ed.gov/index.cfm
https://www2.ed.gov/about/contacts/state/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://nces.ed.gov/ipeds/
https://nces.ed.gov/ipeds/
https://www2.ed.gov/about/contacts/state/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://nces.ed.gov/ccd/schoolsearch/
https://www2.ed.gov/about/contacts/state/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://eddataexpress.ed.gov/index.cfm
https://www2.ed.gov/about/contacts/state/index.html
https://nces.ed.gov/ccd/schoolsearch/
https://eddataexpress.ed.gov/index.cfm
https://www2.ed.gov/about/contacts/state/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#schoolSearch
https://datacenter.kidscount.org/
https://www2.ed.gov/about/contacts/state/index.html
https://www.census.gov/data/datasets/2010/dec/aian-summary-file.html

Education Databases - Descriptions and Disclaimers

BIE school report cards may contain information on Reading and Math proficiency for students and the
number of enrolled students. Not all BIE schools report the information to the Bureau and some schools
may have limited or no information. http://bit.ly/2Lyxarf

Civil Rights Data Collection by the U.S. Department of Education provides data ranging from attendance
rates, disciplinary data, school types, and transfer rates. The datasets can be broken down by zip codes
and/or school names. https://ocrdata.ed.gov/DistrictSchoolSearch

The Common Core of Data by the National Center for Education Statistics can identify schools with title
programs within an area or district. The NCES can provide data on reporting public or private schools.
https://nces.ed.gov/ccd/schoolsearch/

ED Data Express by the U.S. Department of Education provides state level data on performance and
proficiency with race/ethnic breakdowns. The mapping tools for achievement data, attendance rates,
title program participation, transfer rates, and delinquency rates may remain at the total state level
numbers and may include students beyond a tribe’s service area. https://eddataexpress.ed.gov/

The Integrated Postsecondary Education Data System (IPEDS) by the National Center for Education
Statistics Data on public and private schools in the United States. The NCES can run basic searches on
Title 6 schools. https://nces.ed.gov/ipeds/

The Kids Count Data Center can show data by state and race/ethnicity. The data includes indicators such
as, children raised by grandparents, children growing up in concentrated poverty, and more. These
datasets do not break down further than state totals and may include native students beyond the tribal
service areas. < https://datacenter.kidscount.org/

National Indian Education Association (NIEA) collects data on American Indian and Alaska Native
charter schools. The data collection is done through charter schools self-reporting and data may be
limited. http://www.niea.org/for-educators/tools-and-support/databases/

The National Indian Education Study conducted by National Assessment of Educational Progress (NAEP)
measures academic performance from mathematics and reading assessments. The data can be sorted
from the national level analysis to BIE schools only analysis. The data tracks fourth and eighth graders.
Most data will not be broken down into individual tribes but rather, larger geographical areas.

State Education offices track state assessments of schools. States with tribes may include data tracking
of children who attend. https://www?2.ed.gov/about/contacts/state/index.html

The U.S. Census Bureau 2010 census data shows housing breakdowns and indicators such as population
densities. The datasets can be broken down into tribe specific data with the exception of populations
lower than 100 respondents. http://bit.ly/2vidZHi
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PART 2

Taking Action: Improving Your School
Steps To Developing An Action Plan

With insights from national and local school data in hand, tribal decision-makers will be in a position to
take the next step toward exercising greater control and oversight over the education of their students:
developing an action plan for improving school performance. There are many factors that affect
academic performance in schools and school districts in Indian Country. Tribal leaders will need to
consider a variety of issues including but not limited to funding levels and sources; the types of schools
serving the community; culturally appropriateness of curriculum; available infrastructure; challenges
associated with rural versus urban school systems; and applicable federal, tribal, state, and local laws.
Given the many variables involved in academic performance, there is no single correct approach to
improving underperforming schools.

Despite the fact that solutions will be unique to each tribal community, there are several models and
templates for turning around underperforming schools that can be adapted to the needs of a given
tribal community. Part two of the toolkit focuses on identifying information that will be useful to tribal
nations when creating action plans to improve educational outcomes in their communities. It provides
overview information on the Every Student Succeeds Act (ESSA); highlights several resources for tribal
leaders to consider when developing their action plans; and spotlights a universal and a tribal model for
producing better educational outcomes.
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Taking Action: Improving Your School

The Every Student Succeeds Act
Understanding How ESSA Applies to Native Education

Xvii

The Elementary and Secondary Education Act of 1965 (ESEA) is the largest civil rights education law in
the nation. ESEA supports low-income schools with the funding necessary to provide an excellent
education to high-need students. The federal government reauthorized ESEA with the No Child Left
Behind Act (NCLB) in 2001, and the Every Student Succeeds Act (ESSA) in 2015. ESSA provides tribal
nations, states, and local school districts with greater autonomy in educating their students and
innovating student support.

Bureau of Indian Education

ESSA authorizes BIE to exercise greater autonomy over BIE schools. It does the same with tribal nations,
states, and local districts. Under the authority of ESSA, the U.S. Secretary of the Interior determines the
standards, assessments, and accountability system for BIE-funded schools, accounting for the unique
circumstances, and needs of students attending BIE schools.

If a tribe or school board operating a BIE-funded school determines the requirements established by the
U.S. Secretary of the Interior are inappropriate for students attending that school, the tribe or school
board may waive part or all of those requirements. In order to waive some or all of the requirements, a
tribe or school board must submit a proposal for alternative requirements that accounts for the unique
circumstances and needs of students attending the school to the U.S. Secretary of the Interior.

Under ESSA, BIE now is eligible for discretionary federal funding. Previously, this funding was only
available to states. Grant programs now open to BIE schools include the following:

o Assistance for Arts Education;
o Full-Service Community Schools; and
o Prevention and Intervention Programs for Children and Youth Who Are Neglected,

Delinquent, or At-Risk

State and Tribal Education Partnership

ESSA authorizes states to collaborate with tribes to meet the education needs of Al/AN students. ESSA
promotes tribal self-determination by granting tribes greater autonomy over the education of Al/AN
students. Through the State Tribal Education Partnership (STEP) program, ESSA promotes tribal self-
determination in the education of Al/AN students by authorizing coordination and collaboration of tribal
education agencies (TEAs) and state education agencies (SEAs) to meet the unique culturally-related
academic needs of Al/AN students.

To facilitate the creation of a partnership, ESSA provides a one-time, one-year funding opportunity for
tribes to plan and develop a TEA. To apply for the STEP program, TEAs must have a written agreement

with the coordinating SEA and/or local education agency (LEA) within the territorial jurisdiction.

Under ESSA, TEAs can administer all federal formula grant programs directly. Activities can include:
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. Building TEA capacity to administer and coordinate education programs;

. Receiving training and support from the SEA and LEA in areas such as data collection and
analysis, grants management and monitoring, and fiscal accountability; and
. Providing training and support to the SEA and LEA in areas related to tribal history,

language, and/or culture.

Cooperative Agreements
Title VI of ESSA requires LEAs to coordinate efforts with tribes to better support the education of Native
students. The guidelines for these cooperative agreements include the following:

. LEAs may enter into cooperative agreements with an Al/AN tribe that represents at least 25
percent of the eligible Al/AN children served by the LEA.
. If an LEA is eligible to apply for a grant under Title VI but fails to establish a committee for

such a grant, other eligible entities can apply for the same funding including tribes, tribal
organizations, community-based tribal organizations, or consortiums of these entities. Each
of these eligible entities must represent more than one-half of the eligible Al/AN children
served by the respective LEA applying for the grant.

Consultation with Tribes
ESSA requires states to consult with tribes when developing state plans for Title | grants.

ESSA requires LEAs to consult with designated tribal officials and/or tribal organizations located within
the LEA service area. The LEAs must consult the tribal representative before submitting a required plan or
application for an ESSA program or a Title VI program. LEAs must provide the SEAs with documentation
confirming the required consultation with tribes occurred. The document must be signed by the
designated tribal officials or participating tribal organizations.

Alaska Native Education

The ESSA Alaska Native Education (ANE) program provides an opportunity for Alaskan Natives to lead
and participate in federal grant program planning and management in the federal grant program.
Eligible groups/organizations must have direct experience working with Alaska Native students or have
work in partnership with or be sanctioned by an Alaska Native organization or tribe.

ESSA also identifies two mandatory activities for grant recipients:

o Develop and implement plans, methods, strategies, and activities to improve the education
outcomes of Alaska Natives.
. Collect data to assist in the evaluation of the programs carried out under the grant.

ESSA expands permissible ANE program activities and increases the ability to focus on the unique
challenges facing Alaska Native students. New activities include:

. Specific focus on increasing high school graduation rates;

. Enrichment programs in science, technology, engineering, and math;
o Increased opportunities to integrate language and culture;

. Instruction in youth leadership; and

. Preparation for postsecondary education.
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Native Hawaiian Education
ESSA requires the Native Hawaiian Education Council (NHEC) to coordinate, assess, and provide
guidance on education and related services and programs available to Native Hawaiians.

ESSA reduced the NHEC composition to include fifteen named government and Native Hawaiian
organization leaders instead of the previous twenty-one. The named government or organization
leaders may designate individuals with experience in Native Hawaiian education, cultural activities, or
traditional cultural experience to be given consideration.

U.S. Department of Education awards grants through the Native Hawaiian Education Program (NHEP)
and prioritizes funding for projects focusing on:

. reading and literacy for grades K—3 and “at-risk” children and youth;
J needs in fields where Native Hawaiians are underemployed; and
. the use of the Hawaiian language in instruction.

Native Language Immersion

ESSA recognizes Native languages as primary languages for instruction and supports the rights of Al/AN
students to use, practice, and maintain Native languages in public schools. ESSA also provides new
federal grant funding that recipients can use to:

J provide professional development for teachers and staff;

. strengthen the overall language and academic goals of the school,;

J develop or refine curriculum, including teaching materials and activities; and

o create or refine assessments to measure student proficiency and that are aligned with state

and tribal academic standards written in Native languages.

Eligible grant recipients include tribes, tribal colleges or universities, TEAs, LEAs (including public charter
schools), schools operated by the BIE, an Alaska Regional Corporation, and nonprofit and for-profit
organizations.

The U.S. Secretary of Education and the U.S. Secretary of the Interior are authorized to co-conduct a
study to evaluate education conducted in Native languages. As part of the study, ESSA requires the U.S.
Secretary of Education to consult with tribal nations, states, districts, tribal organizations, universities,
and experts with significant knowledge of Native languages and immersion programs. The purpose of
the study is to:

o evaluate the level of expertise in education pedagogy, Native language fluency, and
experience of school staff;

J assess how schools and programs use Native languages to provide instruction in multiple
subjects;

J evaluate how schools and programs assess the academic proficiency of students; and

J report on academic outcomes of students who have completed the highest grade taught

through the school. This may include high school graduation rates.
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Under ESSA, the U.S. Secretary of Education, in collaboration with the U.S. Secretary of the Interior, shall
develop a report to submit to the U.S. Congress of findings and conclusions, and recommendations for
legislative and administrative actions, within eighteen months of enacting ESSA.
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Taking Action: Improving Your School
Identifying Resources

As mentioned earlier, there is no universal action plan that can fix low performance or
underperformance at every school. So, tribal nations will need to put together a plan that works for the
schools and school systems that serve their students. However, there are common causes of and
methods to address performance issues, and tribal leaders can utilize existing education performance
resources developed outside of Indian Country to inform their own tribal action plans.

This section identifies several key resources that look at solutions for low- and under-performing school
systems. Please note that these resources were specifically published for school administrators and can
be technically advanced even for the average informed reader. To the extent necessary, tribal leaders
should seek assistance from tribal staff or organizations like the National Congress of American Indians
and the National Indian Education Association when utilizing these resources.

The list below is not exhaustive and instead provides a sample of the types of information available for
tribal decision-makers to utilize when considering how to improve performance in their schools. It
should also be noted that these reports are not without criticism and should be evaluated in the context
of current research and each individual school system.

165 PRACTICE GUIDE WHHAT WORKS CLEARINGHOUSE Turning Around Chronically Low-Performing Schools

- Prepared in 2008 by the Institute of Education Sciences for
urning Around

CGhronically the U.S. Department of Education, this practice guide seeks

Luirdssiuill S to formulate specific and coherent evidence-based

recommendations for use by educators aiming to quickly and
dramatically improve student achievement in low-performing
schools. Although schoolwide reform models exist, most
assume a slow and steady approach to school reform. They
do not seek to achieve the kind of quick school turnaround
we examine in this practice guide. That is not to say that
schools using a packaged schoolwide reform model could not
experience dramatic and quick results. Often the
differentiating factors are the intensity of the turnaround
practices and the speed of putting them in place.

The report can be found here:
https://tinyurl.com/IES2008Report
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Turning Around Low-Performing Schools in Chicago
Published in 2013 by the University of Chicago Consortium on
Chicago School Research, this report examines the
incorporation of Department of Education policies through
five Chicago-based models that include: Reconstitution,
School Closure and Restart, School Turnaround Specialist
Program, Academy for Urban School Leadership, and CPS
Office of School Improvement.

Turning Around Low-Performing
Schools in Chicago

The report can be found here:
https://tinyurl.com/Chicago2013Report

Strategies to Improve Low-performing Schools under the
Every Student Succeeds Act

Published in 2016 by the Center for American Progress, this
report documents and analyzes how three different school
districts overcame significant obstacles to implement
strategies and ultimately produce outcomes that many
believed were only achievable in high-performing charter
schools. Further, this report highlights the policy context and
external partnerships that enabled the success of each
district’s school improvement plan. Finally, this report offers
evidenced-based examples of school improvement that

Strategies to Improve Low-

performing Schools under the states and districts should consider as they start to
Every Student Succeeds Act implement ESSA.

How 3 Districts Found Success Using Evidence-based Practices

By Chelsea Straus and Tiffany Miller  March 2016 The report can be found here:

https://tinyurl.com/CAP2016Report
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Taking Action: Improving Your School
Turning Around Chronically Low-Performing Schools Model

The Institution of Education Sciences report, “Turning Around Chronically Low-Performing Schools,”
identifies four school improvement steps that should be implemented simultaneously. The
recommended steps were derived from reviewing case studies of low-performing schools that were able
to accomplish significant turnarounds over short periods of time (one to three years).

Common practices among these schools were:

(1) a change in direction through strong leadership either by bringing in new leaders or changing
leadership practices;

(2) a focus on improving instruction through data assessment, adjusting instructional practices, and
monitoring progress;

(3) a focus on tangible short term improvements to gain and keep momentum, like changes in time used
for planning, improvements in resources and facilities, and establishing a safer, more orderly
environment; and

(4) a dedication to creating staff commitment to success through assessment, changes, reassignments,
and training.

A combination of different strategies and tactics need to be embraced to make systemic change. This
model serves as a good starting point for improving low-performing schools, but successfully turning
around a low-performing school will still require solutions tailored to the particular school, school
system, and tribal community.
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ronically Low-Performing Schools
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School turnaround is a procces|for helping chronically struggling schools raise student achievement dramatically and quickly, within one to three years.
A practice guide from the Institute of Education Sciences recommends four school turnaround practices.

Improved Leadership

=, . —Hire new leader from inside or cutside the system,

or change leadership practices.
—Communicate clear direction and expectations.
—Demonstrate instructional leadership and accessibility.
—Establish connections with the community.

Quick Wins

—ldentify areas that matter for rapid change.
—Develop strategies for accomplishing goals quickly.
—Consider goals set by other schools that led to quick wins.

Committed Staff Focus on Instruction

—Recruit new staff.

—Assess the strengths and weaknesses of staff.
—Redeploy or reassign staff as needed.

—Replace teachers who actively resist the change.

—Examine school-, classroom-, and student-level data.
—Provide targeted and intensive professional development.
—Modify instruction and provide interventions.

—Track progress and make adjustments.

DOING WHAT WORKS
U.S. Department of Education
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Checklist for carrying out
the recommendations

Note: These recommendations are explored
in greater detail in the practice guide.

Recommendation 1. Signal the need for
dramatic change with strong leadership

[] A change in leadership practices in the
school is essential. Because the current school
leader may be enmeshed in past strategies, a
new leader can immediately signal change.

[] If there is no change in leadership, the
existing leader can signal change by radically
altering leadership practices.

[] Make the school leader the instructional
leader who is highly visible in classrooms.

[] Publicly announce changes and antici-
pated actions.

Recommendation 2.
Maintain a consistent focus
on improving instruction

L] Examine school-level data on student
achievement to identify specific gaps in stu-
dent learning.

[] Have teachers use formative data about
individual students to analyze their instruc-
tion in light of student progress toward
standards.

D Establish priority areas for instructional
focus and make necessary changes in those
areas to strengthen teaching and improve
student learning.

[] Arrange for targeted professional devel-
opment based on analyses of achievement
and instruction, differentiated according to
teacher needs and the subject areas targeted
for instructional improvement.

[] Have staff collaboratively conduct a
comprehensive curriculum review to ensure

that the curriculum aligns with state and
local standards and meets the needs of all
students in the school. Be sure to involve
teachers in the review.

] Ensure that all school leaders and in-
structional staff monitor progress regularly,
and systematically make adjustments to
strengthen teaching and student learning.

Recommendation 3. Make visible
improvements early in the school
turnaround process (quick wins)

[] Start with a goal that is important, can
be achieved quickly, and will provide visible
improvement.

[] Develop a strategy for accomplishing
the goal that can be implemented quickly—
for example, the school already has the
authority and resources to implement the
strategy.

D Consider some common goals for quick
wins, such as changing the school’s use of
time, improving access to resources and the
physical facilities, and improving discipline.

Recommendation 4.
Build a committed staff

[] Assess the strengths and weaknesses
of the staff. Identify staff who are not fully
committed to the school turnaround goals or
who do not have the qualifications to carry
them out.

[] Redeploy staff members who have valu-
able skills but are not effective in their cur-
rent role.

[] Replace staff members who actively re-
sist the school’s turnaround efforts.

D Recruit new staff who have the needed
specialized skills and competencies for po-
sitions in the school—such as intervention-
ists, reading specialists, and mentors and
instructional coaches.
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Taking Action: Improving Your School
Tohono O’odham Nation - Baboquivari Unified School District Mode

vaiii

The Tohono O’odham Nation’s Baboquivari Unified School District provides an excellent example of
successfully turning around a school in a tribal community. The district includes one state public school
that serves grades pre-kindergarten through 12. The high school and elementary school had some of the
worst educational performance in Arizona. The school district governing board decided it was necessary
to take action and brought in a new superintendent to turnaround the school’s performance. Next, a
strategic plan was developed using data to identify and assess the specific causes of underperformance
in that particular school. Using the information pulled from the data, the school district was able to take
a comprehensive approach to improving educational outcomes that ultimately produced significant
progress toward increasing academic performance. The following is an excerpt from testimony provided
to the Senate Committee on Indian Affairs by the Tohono O’odham Nation on improving their schools.

“In January 2010, the Baboquivari Unified School District (BUSD) took the bold step to say enough to a
legacy of mediocre performance and results and committed to transforming itself to an excelling school
system. Since that time, teachers, staff, administrators, parents, governing board, and of course,
students have put forth an unprecedented effort to move from a school district producing mediocre
results to one with high expectations and accountability! Our students have made significant strides in
their academic “self-determination” to become effective learners who strive for excellence and our
staff/teachers’ level of expertise and experience has never been better. We believe the Baboquivari
Unified School District is now poised to become the great educational institute that we all envision, and
that our students will be college and career ready upon graduation from high school! To this end, we
have challenged our students, parents, community, and the BUSD educational team to take full
advantage of our ongoing transformational efforts toward ensuring that:

J Students will reach their academic potential preparing them for the next academic year (yes,
including college for our high school graduates);

. Parents will be highly involved and engaged with their children’s education;

. Schools will provide a nurturing and positive learning environment conducive to effective
learning; and

. The entire community will develop the “determination” that makes the education of our

children its highest priority!

Long gone are the days of low expectations, mediocre performance and results often seen in tribal
educational settings. We insist that the entire BUSD community support our efforts in educating our
children. We believe that a community with high expectations will result in a quality educational system!
These efforts will positively impact the health and wellness, economic prosperity, and quality of life of
the Tohono O’odham for generations to come. The students of the Tohono O’odham Nation deserve a
quality education and the Baboquivari Unified School District is poised and committed towards fulfilling
its obligation.

Examples of our students’ success include:

o Nearly a 40% increase in Baboquivari High School’s graduation rate over the past five years.
. Six Gates Millennium Scholars and one Dorrance Scholar over the past three years.
o Over $2 million in scholarships in 2013 (all-time high for BHS).
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. State & National Science Fair winners in 2012, 2013, and 2014.

. 52 seniors graduated in the Class of 2013; 30 applied to college; 24 were accepted; 19
enrolled in college in 2013 (all-time highs for BHS).
. K-3 cohorts have the highest achievement of all grades as a result of the full benefit of our

current transformation efforts.”

The full roadmap for BUSD’s success can be reviewed online:
https://www.indian.senate.gov/sites/default/files/upload/files/040914Alberto%20Siqueiros.pdf
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Taking Action: Improving Your School
Conclusion / Going Forward

Tribal nations hold the key to improving educational outcomes for their students by exercising their
sovereignty to take more responsibility and assume more oversight of the schools and school systems
serving their communities.

It will require using appropriate data to conduct an honest assessment of the current status of the
schools serving the tribal community; understanding the opportunities and limitations provided by
federal, tribal, state, and local law and policy; developing a strategic vision and related action plan aimed
at addressing identified deficiencies and leveraging resources and applicable law and policy to create
improvements in educational performance; and taking action to implement the strategic vision in order
to provide a brighter future for students.
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Appendix

National Organizational

Resources

These organizations provide information and
resources for Native education in a wide range
of areas, including early childhood education,
elementary and secondary schools, college and
university education, and adult education.

Administration of Native Americans
330 C Street SW

Washington, DC 20024
877-922-9262
www.acf.hhs.gov/programs/ana

American Federation of Teachers
555 New Jersey Ave NW
Washington, DC 20001
202-879-4400

www.aft.org

American Indian College Fund
8333 Greenwood Blvd
Denver, CO 80221
800-776-3863
www.collegefund.org

American Indian Graduate Center Special
Higher Education Program

4520 Montgomery, NE

Albuquerque, NM 87109

505-881-4584

WWW.aigc.com

American Indian Higher Education Consortium
121 Oronoco Street

Alexandria, VA 22314

703-838-0400

www.aihec.org

American Indian Science and Engineering
Society

2305 Renard Place, Suite 200
Albuquerque, NM 87106

505-765-1052

WWW.aises.org

Association of Community Tribal Schools
220 Omaha Street

Mission, SD 57555

605-838-0424

www.acts-tribal.org

Bureau of Indian Education
1849 C Street NW
Washington, DC 20240
202-208-6123
www.bie.edu

Education for Parents of Indian Children with
Special Needs (EPICS)

1600 San Pedro Drive NE

Albugquerque, NM 87110

505-767-6630

www.epicsnm.org

Indigenous Education, Inc.

PO Box 26837

Albuquerque, NM 87125
www.cobellscholar.org
scholarships@cobellscholar.org

National Congress of American Indians
1516 P Street NW

Washington, DC 20036

202-466-7767

WWW.Nhcai.org

National Education Association
1201 16th Street NW
Washington, DC 20036-3290
202-833-4000

www.nea.org

Native Hawaiian Education Association
PO Box 1190

Wailuku, HI 96793

www.nhea.net

Native Hawaiian Education Council
735 Bishop Street, Suite 224
Honolulu, HI 96813

808-523-6432

www.nhec.org
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National Indian Child Welfare Association
5100 SW Macadam Ave, Suite 300
Portland, OR 97239

503-222-4044

WWW.hicwa.org

National Indian Education Association
1514 P Street NW, Suite B
Washington, DC 20005

202-544-7290

WWW.hiea.org

National Indian Head Start Directors Association
P. O. Box 6058

Norman, OK 73070

405-360-2919

www.nihsda.org

National Indian Health Board
910 Pennsylvania Avenue SE
Washington, DC 20003
202-507-4070

www.nihb.org

National Indian Impacted Schools Association
P.O. Box 30

Naytahwaush, MN 56566

218-935-5848

www.niisa-lands.org

National Johnson O’Malley Association
PO Box 755

Fort Washakie, WY 82514
307-332-2027

WWWw.nhjoma.com

National Museum of the American Indian
Fourth Street & Independence Avenue SW
Washington, DC 20560

202-633-1000

Www.nmai.si.edu

Society for Advancement of Chicanos/Hispanics
and Native Americans in Science

1121 Pacific Avenue

Santa Cruz, CA 95060

831-459-0170

WWW.Sacnas.org

Tribal Education Departments National
Assembly

PO Box 18000

Boulder, CO 80308

www.tedna.org

U.S. Department of Education Office of Indian
Education

400 Maryland Ave,

SW Washington, DC 20202

202-260-7779

www?2.ed.gov
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State Education Agency Indian
Education Contacts

Alabama

Ms. Julie Turner

Federal Programs Section

Alabama State Department of Education
Gordon Persons Building

50 North Ripley Street

Montgomery, AL 36104-3833

Phone: 334-242-8199 Fax: 334-242-0496
jturner@alsde.edu

Alaska

Mr. Paul Pressing

Deputy Director, Teaching & Learning Support
Alaska Department of Education and Early
Development

801 West 10th Street, Suite 200

P.O. Box 110500

Juneau, AK 99811-0500

Phone: 907-465-8721 Fax: 907 -465-4156
paul.pressing@alaska.gov
www.education.alaska.gov

Arizona

Ms. Nadine Groenig

Director of Indian Education Office of Indian
Education

Arizona Department of Education

1535 West Jefferson Street, Bin 14

Phoenix, AZ 85007

Phone: 602-542-5235 Fax: 602-542-5440
nadine.groenig@azed.gov

California

Ms. Judy Delgado

Education Program Consultant

California State Department of Education 1430
N Street, Suite 6408

Sacramento, CA 95814

P: 916-319-0506 Fax: 916-319-0139
judelgado@cde.ca.gov

Colorado

Ms. Georgina Owen Title VIl Coordinator
Colorado Department of Education

1560 Broadway

Denver, CO 80202

Phone: 720-648-0482
owen_g@cde.state.co.us

Idaho

Ms. Johanna J. Jones

Coordinator, Office of Indian Education
Idaho State Department of Education

P.O. Box 83720

Boise, ID 83720-0037

Phone: 208-332-6968 Fax: 208-334-2228
jjones@sde.idaho.gov
www.sde.state.id.us/site/native_american

Kansas

Mr. Doug Boline

Assistant Director, Early Childhood, Special
Education and Title Services

Kansas State Department of Education
900 SW Jackson Street, Suite 620

Topeka, KS 66612-1212

Phone: 785-296-2600 Fax: 785-291-3791
dboline@ksde.org

Maine

Mr. David Fisk

State Director, Migrant Education, Title I, Part C
Maine Department of Education

23 State House Station

Augusta, ME 04333

Phone: 207-624-6722 Fax: 207-624-6789
david.fisk@maine.gov
www.maine.gov/education/esl

Maryland

Dr. Mary Howlett-Brandon

Lead Equity and Cultural Proficiency Specialist
Maryland State Department of Education

200 West Baltimore Street

Baltimore, MD 21201-2595

Phone: 410-767-0367
mary.howlett-brandon@maryland.gov
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Michigan

Ms. Teri Chapman

Director, Office of Special Education and Liaison
for Indian Education

Michigan Department of Education

P. O. Box 30008

608 West Allegan Street

Lansing, M| 48909

Phone: 517-335-0455 Fax: 517-373-7504
chapmant2@michigan.gov

Minnesota

Dr. Dennis Olson

Director of Indian Education Minnesota
Department of Education

1500 Highway 36 W

Roseville, MN 55113-4266

Ph: 651-582-8300 Fax: 651-582-8879
dennis.w.olson@state.mn.us

Montana

Ms. Mandy Smoker Broaddus
Director of Indian Education

Office of Public Instruction

P.O. Box 202501

Helena, MT 59620-2501

Ph: 406-444-3013 Fax: 406-444-3924
mbroaddus@mt.gov

Nebraska

Ms. Freida Lange

Senior Administrator, Multicultural and Native
American Education

Nebraska Department of Education

P.O. Box 94987

Lincoln, NE 68509-4987

Phone: 402-471-2444
freida.lange@nebraska.gov

Nevada

Ms. Fredina Drye-Romero

Nevada Department of Education Indian
Education Consultant

700 East 5th Street, Ste. 110

Carson City, NV 89701-5096

Ph: 775-687-9143 Fax: 775-687-9250
fromero@doe.nv.gov

New Mexico

Ms. Latifah Phillips

Assistant Secretary for Indian Education
Indian Education Division

New Mexico Public Education Department
Jerry Apodaca Education Building

300 Don Gaspar Avenue

Santa Fe, NM 87501-2786

Phone: 505-476-0545
latifah.phillips@state.nm.us
www.ped.state.nm.us

New York

Ms. Clarissa Jacobs-Roraback
Coordinator, Native American Education
New York State Department of Education
89 Washington Avenue, Room 475 EBA
Albany, NY 12234

Phone: 518 -474-0537 Fax: 518-474-3666
clarissa.jacobs-roraback@nysed.gov

North Carolina

Ms. Debora Williams Special Assistant

North Carolina Department of Public Instruction
6368 Mail Service Center

Raleigh, NC 27699-6368

Phone: 919-807-3912 Fax: 919-807-4065
debora.williams@dpi.nc.gov

North Dakota

Ms. Lucy Fredericks

Director, Indian/Multicultural Education

North Dakota Department of Public Instruction
600 East Boulevard Avenue, 11th Floor
Bismarck, ND 58505-0440

Phone: 701-328-1718 Fax: 701-328-0203
Ikfredericks@nd.gov

www.dpi.state.nd.us
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Oklahoma

Mr. Dwight M. Pickering

Director of American Indian Education
Oklahoma State Department of Education
2500 North Lincoln Boulevard, Suite 316
Oklahoma City, OK 73105

Ph: 405-522-1591 Fax: 405-522-1519
Dwight_Pickering@sde.state.ok.us
www.sde.ok.gov/sde/

Oregon

Ms. April Campbell

Indian Education Advisor

Office of Deputy Superintendent

Oregon Department of Education

255 Capitol Street NE

Salem, OR 97310-0203

Phone: 503-947-5810 Fax: 503-378-5156
april.campbell@state.or.us

South Dakota

Mr. Mato Standing High

Director, Office of Indian Education
South Dakota Department of Education
800 Governors Drive

McKay Building

Pierre, SD, 57501-2291

Phone: 605-773-8194 Cell: 605-280-7964
Fax: 605-773-6139
mato.standinghigh@state.sd.us
www.doe.sd.gov

Utah

Dr. Chuck Foster, Ed.D

Utah State Office of Education

250 East 500 South

PO Box 144200

Salt Lake City, UT 84114

P: 801-538-7838 Fax: 801-538-7769
chuck.foster@schools.utah.gov

Virginia

Ms. Leah Walker

Community and Minority Affairs Liaison

Office of Superintendent for Public Instruction
Virginia Department of Education

P. 0. Box 2120

Richmond, VA 23218-2120

Phone: 804-786-7082 Fax: 804-371-2099
leah.walker@doe.virginia.gov

Washington

Mr. Michael M. Vendiola

Program Supervisor

Office of Native Education

Office of Superintendent of Public Instruction
P.O. Box 47200

Olympia, WA 98504-7200

Phone: 360-725-6160 Fax: 360-664-3314
michael.vendiola@k12.wa.us

Wisconsin

Mr. David J. O'Connor

American Indian Studies Consultant
Wisconsin Department of Public Instruction
125 S. Webster Street

P.O. Box 7841

Madison, W1 53707-3474

Ph: 608-267-2283 or 800-441-4563
David.Oconnor@dpi.wi.gov

Wyoming

Mr. Robert Black

Social Studies Consultant/Native American
Liaison

Wyoming Department of Education

2300 Capitol Avenue

Hathaway Building, Second Floor
Cheyenne, WY 82002-0050

Phone: 307-777-3747 Fax: 307-777-6234
rob.blackl@wyo.gov
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Educational and ESSA State
Contacts

Alabama

Shanthia Washington

Assistant State Superintendent of the Office of
Student Learning

Office of Student Learning

334-353-1608 | swashington@alsde.edu
www.alsde.edu/ofc/osl/Pages/home.aspx

Logan Searcy

ESSA Contact

334-353-1815 | Isearcy@alsde.edu
www.alsde.edu/dept/essa/Pages/home.aspx

Alaska

Margaret MacKinnon

Director of Assessment and Accountability
907-465-2970 |
margaret.mackinnon@alaska.gov

Arizona

Steve Larson

ESSA Contact

602-364-1842 | steve.larson@azed.gov
www.azed.gov/essa/

Arkansas

Annette Barnes

Assistant Commissioner

Division of Public School Accountability
501-682-5891 |
annette.m.barnes@arkansas.gov

Ivy Pfeffer

ESSA Contact

501-682-4210 | ivy.pfeffer@arkansas.gov
www.arkansased.gov/divisions/public-school-
accountability/every-student-succeeds-act-essa

California

Barbara Murchison

ESSA State Lead

916-319-0843 | bmurchison@cde.ca.gov

Kimberly Born

ESSA Contact

916-445-6770 | kborn@cde.ca.gov
www.cde.ca.gov/re/es/

Patricia Ramirez
ESSA Contact
916-349-0843 | pramirez@cde.ca.gov

Colorado

Brad Bylsma

ESSA Contact

303-866-6937 | bylsma_b@cde.state.co.us
www.cde.state.co.us/fedprograms/essa

Connecticut

Jennifer Webb

Education Consultant

Office of the Deputy Commissioner
806-713-6603 | jennifer.webb@ct.gov

Robert Kelly

ESSA Contact

860-713-6574 | robert.kelly@ct.gov
www.sde.ct.gov/sde/cwp/view.asp?a=2683&Q=
336396

Delaware

Carmen Gallagher

Work Group Coordinator
302-735-4236 |
carmen.gallagher@doe.k12.de.us

Delaware

David Blowman

ESSA Contact

302-735-4071 | david.blowman@doe.k12.de.us
www.doe.k12.de.us/essa
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District of Columbia

John-Paul C. Hayworth

ESSA Contact

202-741-0884 | john-paul.hayworth@dc.gov
www.osse.dc.gov/essa

Florida

Adam Emerson

ESSA Contact

850-245-0502 | adam.emerson@fldoe.org
www.fldoe.org/academics/essa.stml

Georgia

Margo DelLaune

Title | Part A Director

404-656-4028 | m.delaune@doe.k12.ga.us

Matt Cardoza

ESSA Contact

404-651-7358 | mcardoza@doe.k12.ga.us
www.gadoe.org/External-Affairs-and-
Policy/communications/Pages/ESSA.aspx

Hawaii

Kendra Qishi

Director of Planning and Evaluation
808-343-3529 | kendra_oishi@notes.k12.hi.us

Hubert Minn

ESSA Contact

805-586-3334 | hubert_minn@notes.k12.hi.us

www.hawaiipublicschools.org/VisionForSuccess
/AdvancingEducation/StriveHIPerformanceSyst
em/Pages/ESSA.aspx

Idaho

Jeff Church

ESSA Contact

208-332-6934 | jchurch@sde.idaho.gov
www.sde.idaho.gov/topics/essa/index.html

Karen Seay
ESSA Contact
208-332-6978 | kseay@sde.idaho.gov

lllinois

Melina Wright

Division Supervisor/Former NCLB Liaison
ESSA Contact

217-524-4832 | mewright@isbe.net
www.isbe.net/essa/

Indiana

Danielle Shockey

ESSA Contact

317-234-6904 | dshockey@doe.in.gov
www.doe.in.gov/essa

lowa

Geri McMahon

ESSA Contact

515-281-3944 | geri.mcmahon@iowa.gov
www.educateiowa.gov/pk-12/every-student-
succeeds-act

Amy Williamson
ESSA Contact
515-725-2888 | amy.williamson@iowa.gov

Kansas

Tate Toedman

ESSA Contact

785-296-6714 | ttoedman@ksde.org
www.ksde.org/Agency/Division-of-Learning-
Services/Early-Childhood-Special-Education-
and-Title-Services/Every-Student-Succeeds-Act-
ESSA

Kentucky

Nancy Rodriguez

Assistant Director of Communication
503-564-2000 ext. 4610 |
nancy.rodriguez@education.ky.gov

Louisiana

Erin Bendily

ESSA Contact

225-342-3600 | erin.bendily@la.gov
www.louisianabelieves.com/resources/about-
us/every-student-succeeds-act-(essa)
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Maine

Janette Kirk

ESSA Contact

207-624-6707 | janette.kirk@maine.gov
www.maine.gov/doe/essa/

Maryland

Mary Gable

Assistant Superintendent

Division of Academic Policy and Innovation
410-767-0472 | mary.gable@maryland.gov

Massachusetts

Russell Johnston

ESSA Contact

781-338-3564 | titlei@doe.mass.edu
www.doe.mass.edu/boe/docs/FY2016/2016-
06/item16.html

Matt Pakos
ESSA Contact
781-338-3507 | mpakos@doe.mass.edu

Michigan

Dr. Vanessa Keesler

Deputy Superintendent, Educator, Student, and
School Supports

517-241-1119 | keeslerv@michigan.gov
www.michigan.gov/mde/0,4615,7-140-

37818 _76731---,00.html

Minnesota

Michael Diedrich

ESSA Contact

651-582-8332 | michael.diedrich@state.mn.us
www.education.state.mn.us/MDE/dse/essa/

Mississippi

Deborah Donovan

ESSA Contact

601-359-3487 | ddonovan@mdek12.org

Missouri

Constance Rush

573-751-3527 | constance.rush@dese.mo.gov
www.dese.mo.gov/search-mo-
gov/every%2Bstudent%2Bsucceeds%2Bact

Montana

Jack O'Connor

Assistant Title | Director
406-444-3083 | joconnor2@mt.gov

Nebraska

Diane Stuehmer

Federal Programs Administrator and Title |
Director

402-471-1740 | diane.stuehmer@nebraska.gov

Nevada

Steve Canavero

Superintendent of Public Instruction
(Workgroup Leader)

Nevada DOE

775-687-9200 | sverdugo@doe.nv.gov
www.doe.nv.gov/Boards_Commissions_Council
s/ESSA_Adv_Group/ESSA_Advisory Group/

Mayita Sanchez

Nevada DOE

775-687-9200 | mayitasanchez@doe.nv.gov
www.doe.nv.gov/Boards_Commissions_Council
s/ESSA_Adv_Group/ESSA_Advisory Group/

New Hampshire

Virginia Barry

ESSA Contact

603-271-3144 | virginia.barry@doe.nh.gov
education.nh.gov/essa/index.htm

Paul Leather
ESSA Contact
603-271-3801 | paul.leather@doe.nh.gov

New Jersey

Diana Pasculli

Deputy Chief, Division of External Affairs

NJ DOE

609-633-3965 | diana.pasculli@doe.state.nj.us

Peter Shulman

ESSA Contact

609-292-2400 | ess@doe.state.nj.us
www.state.nj.us/education/ESSA/
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New Mexico

Matt Pahl

Policy Director

NM DOE

505-470-9909 | matt.pahl@state.nm.us

Cindy Gregory

ESSA Contact

505-827-6508 | cindy.gregory@state.nm.us
www.ped.state.nm.us/ped/ESSA.html

New York

Alexandra Pressley

Project Manager for ESSA Think Tank

NY DOE

718-722-2654 | alexandra.pressley@nysed.gov

Betty A Rosa

Board of Regents

ESSA

718-722-4553 | regent.rosa@nysed.gov
www.pl12.nysed.gov/accountability/essa.html

North Carolina

Donna Brown

Director, Program Monitoring and Support
Services

NC DOE

919-807-3957 | donna.brown@dpi.nc.gov
www.ncpublicschools.org/succeeds/

North Carolina

Lou Fabrizio

Director, Data, Research and Federal Policy
NC DOE

lou.fabrizio@dpi.nc.gov

North Dakota

Laurie Matzke

Assistant Superintendent

ND DOE

701-328-2284 | Imatzke@nd.gov

Ohio

Christopher Woolard

ESSA contact
christopher.woolard@education.ohio.gov
www.education.ohio.gov/Topics/Every-
Student-Succeeds-Act-ESSA

Colleen D Grady
ESSA contact
440-572-0239 | colleen.grady@ode.state.oh.us

Oklahoma

Robyn R Miller

ESSA

405-521-3332 | robyn.miller@sde.ok.gov
www.sde.ok.gov/sde/essa

Oregon

Salam Noor

ESSA

503-947-5740 | salam.noor@state.or.us
www.ode.state.or.us/search/page/?id=5493

Pennsylvania

Samantha Koch

Executive Policy Specialist

PA DOE

717-783-9783 | sakoch@pa.gov

Matthew Stem

ESSA

717-787-2127 | ra-edESSA@pa.gov
www.education.pa.gov/Pages/Every-Student-
Succeeds-Act.aspx#tab-1

Adam Schott
ESSA
717-525-5755 | adschott@pa.gov

Rhode Island

Karen Lovett

Office of Student, Community and Academic
Supports

401-222-8333 | karen.lovett@ride.ri.gov
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David Abbott

ESSA

401-222-4275 | david.abbott@ride.ri.gov
www.ride.ri.gov/InformationAccountability/Eve
ryStudentSucceedsAct(ESSA).aspx

Ken Wagner
ESSA
401-222-8700 | ken.wagner@ride.ri.gov

Mary Ann Snider
ESSA
401-222-7275 | maryann.snider@ride.ri.gov

South Carolina

Sheila Quinn

ESSA

803-734-7897 | squinn@ed.sc.gov
ed.sc.gov/newsroom/every-student-succeeds-
act-essa/

South Dakota

Laura Scheibe

Office Administrator

Division of Assessment and Accountability
605-773-4773 | laura.scheibe@state.sd.us

Tennessee

Laura Encalade

ESSA

615-253-2119 | laura.encalade@tn.gov
www.tn.gov/education/section/essa

Texas

Anita Villarreal

State Coordinator for Title |, Part A
512-463-9402 | anita.villarreal @tea.texas.gov

Texas

Mark Baxter

ESSA

512-463-7582 | mark.baxter@tea.texas.gov

Utah

Rich Nye

Superintendent

801-538-7550 | rich.nye@schools.utah.gov

Whitney Phillips

ESSA

801-538-7651 |
whitney.phillips@schools.utah.gov

Vermont

Amy Fowler

Deputy Secretary of Education
802-479-1030 | amy.fowler@vermont.gov

Virginia

Lynn Sodat

Acting Director of Program Administration and
Accountability

804-371-2934 | lynn.sodat@doe.virginia.gov

Dr. Steven R Staples

ESSA

804-225-2023 | essa@doe.virginia.gov
www.doe.virginia.gov/federal_programs/esea/
essa/index.shtml

Washington

Gayle Pauley

Assistant Superintendent - Special Programs
and Federal Accountability

360-725-6170 | gayle.pauley@k12.wa.us
www.k12.wa.us/ESEA/ESSA/

West Virginia

Melanie Purkey

Executive Director of Federal Programs
304-558-7805 | mpurkey@k12.wv.us

Wisconsin

Jennifer Kammerud

Policy Initiatives Advisor

ESSA

608-266-7073 | jennifer.kammerud@dpi.wi.gov
dpi.wi.gov/esea

Jonas Zuckerman
ESSA
608-267-9136 | jonas.zuckerman@dpi.wi.gov
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Laura Pinsonneault
ESSA
608-266-1647 | laura.pinsonneault@dpi.wi.gov

Wyoming

Laurie Hernandez

ESSA

603-777-3469 | laurie.hernandez@wyo.gov
www.edu.wyoming.gov/educators/accountabili
ty/federal-school-accountability/

Deb Lindsey
ESSA
307-777-8953 | deb.lindsey@wyo.gov

Kari Eakins
ESSA
307-777-2053 | kari.eakins@wyo.gov
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Acronyms and Glossary

AI/AN

BIE

ESEA

ESSA

LEA
NCES

NCLB

NIEA
NIES
OIE
SEA

STEP

TEA

Title |

American Indian/Alaska Native
Bureau of Indian Education
Division of the US Dept. of Interior and is responsible for direction and management of Al/AN

education including the BIE school system.

Elementary and Secondary Education Act see ESSA and NCLB
Civil rights education law supporting low-income schools with the funding necessary to provide
high-need students with access to education.

Every Student Succeeds Act see ESEA
Passed by Congress in 2015 as a reauthorization of ESEA, it provides states, tribes, and local
districts with greater autonomy in educating their students.

Local Education Agencies
National Center for Education Statistics

No Child Left Behind Act see ESEA
Passed by Congress in 2001, it reauthorized ESEA.

National Indian Education Association
National Indian Education Study
Office of Indian Education

State Education Agencies

State Tribal Education Partnership
Purpose is to increase collaboration between TEAs, SEAs, and LEAs; increase capacity of TEAs to
conduct admin functions including grant programs.

Tribal Education Agencies

School funding through SEAs especially for low-income students.

Title VI Native American Education Funding
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" National Indian Education Association, Native Nations and American Schools: The History of Natives in the
American Education System. Washington: NIEA, October 2017.
" The Education Trust, The State of Education for Native Students. Washington: The Education Trust, October 2013.

Ibid.
Y Ibid.
¥ Alliance for Excellent Education, Education and the Economy: Boosting the Nation's Economy by Improving High
School Graduation Rates Among Students of Color and Native Students. Washington: All4Ed, May 2011.
v Text adapted from: National Indian Education Association, Native Education Factsheet: Choice Innovation in
Native Education. Washington: NIEA, October 2017.
v U.S. Department of Education, National Center for Education Statistics, Common Core of Data (CCD), “State
Nonfiscal Survey of Public Elementary/ Secondary Education,” 2013-14, Version 1a.
il Text in this section adapted from: National Indian Education Association, Native Education Factsheet: Choice
Innovation in Native Education. Washington: NIEA, October 2017.
" Ibid.
* Ibid.
X National Assessment of Educational Progress, National Indian Education Study 2015. Washington: U.S.
Department of Education, 2017, 26, Table A-3.
W bid, 6, Table 1.
Ibid, 24, Table A-1.
Ibid, 25, Table A-2.
* National Center for Education Statistics, The Condition of Education: Public High School Graduation Rates.
Washington: IES/NCES, May 2018. Accessed at: https://nces.ed.gov/programs/coe/indicator coi.asp

xiii

xiv

! Current as of June 2018. If the link has changed go to the www.NCES.ed.gov website and select the “Data and
Tools” menu option.

* Alliance for Excellent Education and National Indian Education Association, Every Student

Succeeds Act—Primer: American Indian, Alaska Native, and Native Hawaiian Students. Washington: All4Ed/NIEA,
June 2016. Available at: https://all4ed.org/wp-content/uploads/2016/06/FINAL-ESSA FactSheet NIEA-American-

Indian-Students.pdf

Xviii

Siqueiros, Alberto. Indian Education Series: Indian Students in Public School - Cultivating the Next Generation.
Testimony for the Oversight Hearing of The United States Senate Committee on Indian Affairs. April 9, 2014.


https://nces.ed.gov/programs/coe/indicator_coi.asp
https://all4ed.org/wp-content/uploads/2016/06/FINAL-ESSA_FactSheet_NIEA-American-Indian-Students.pdf
https://all4ed.org/wp-content/uploads/2016/06/FINAL-ESSA_FactSheet_NIEA-American-Indian-Students.pdf




National
Congressof

American
Indians

NCAI thanks all contributors, and the Walton Family Foundation
for their grant support on this Tribal Leader Toolkit.

National Congress of American Indians
1516 P Street NW, Washington D.C. 20005
WWwW.ncai.org



	Introduction/Executive Summary
	PART 1
	Types of Schools Native Students Attend
	Public School System
	Bureau of Indian Education (BIE) Funded Schools
	Tribally Controlled Schools
	Bureau of Indian Education Operated Schools

	Native Charter Schools
	Native Language Immersion Schools
	States with Significant AI/AN Enrollment

	Opportunities for School Choice
	Types of School Choice in Native Communities
	2010-2017
	Funding Opportunities for School Choice8F
	Challenges to Choice in Rural Education9F

	Definition of American Indian/Alaska Native in Data
	Understanding the State of AI/AN Education Nationally
	Resources

	Understanding the State of Native Education Nationally
	Where are AI/AN Students?

	Understanding the State of Native Education Nationally
	National Snapshot of Fourth and Eighth Grade AI/AN Students

	Understanding the State of Native Education Nationally
	Reading

	Understanding the State of Native Education Nationally
	Mathematics

	Understanding the State of Native Education Nationally
	Graduation Rates

	Accessing Public School Data
	National Center for Educational Statistics Database

	Accessing Public School Data
	National Center for Educational Statistics Database

	Accessing Public School Data Step-By-Step
	National Center for Educational Statistics Database

	Accessing Public School Data Step-By-Step
	National Center for Educational Statistics Database

	Accessing Public School Data Step-By-Step
	National Center for Educational Statistics Database

	Accessing Public School Data Step-By-Step
	National Center for Educational Statistics Database

	Accessing Public School Data Step-By-Step
	National Center for Educational Statistics Database

	Accessing Public School Data Step-By-Step
	Advanced Data & Report Cards

	Accessing Bureau of Indian Education School Data
	Education Data Checklist for Tribes
	PART 2
	Taking Action: Improving Your School
	Steps To Developing An Action Plan

	Taking Action: Improving Your School
	The Every Student Succeeds Act
	Understanding How ESSA Applies to Native Education16F
	Bureau of Indian Education
	State and Tribal Education Partnership
	Cooperative Agreements
	Consultation with Tribes
	Alaska Native Education
	Native Hawaiian Education
	Native Language Immersion



	Taking Action: Improving Your School
	Identifying Resources

	Taking Action: Improving Your School
	Turning Around Chronically Low-Performing Schools Model

	Taking Action: Improving Your School
	Taking Action: Improving Your School
	Conclusion / Going Forward

	Appendix
	National Organizational Resources
	State Education Agency Indian Education Contacts
	Educational and ESSA State Contacts
	Acronyms and Glossary

